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INTRODUCTION 
Instrumental music is a part of the education 
or the whole child in the public schools. Proper 
pupil-parent counseling and guidance based on information 
obtained through a sound selective program will insure 
continued growth of the instrumental music program. 
CHAPTER I 
PHILOSOPHY OF INSTRUMENTAL MUSIC 
:5 
Purpoe,e of Instrumental Music Edu.cation 
The in2.trumental music educators philosophy mue,t 
guide his thinking, hie activitiee, and the music pro-
gram of the school. This philosophy must encompass the 
whole of the instrumental program. In addition, this 
philoeophy must become a meaningful part of the education 
of the whole child. 
To maintain this philosophy in its broadeet sense, 
the instrumental edi..wator must concern himself not only 
with a sound recruitment program, but the program must 
maintain and develop continued interest along with a 
well organ_ized program of teaching techniques. 
Experimental Philoso2hl 
Among various philosophies which may apply to the 
instrumental music program, the uexperimental philoe.ophy 11 
as discussed by Bernasconi is a sound approach to the 
problem. The philosophy of those who believe the music 
2tudent is only a means of achieving a superior performing 
organization is unsound and detrimental to the instrumental 
music program. 
The approach to the problem for those who believe 
instrumental music to be a means toward the education 
of the whole child will be much different from those who 
believe the music student is only a means of achieving 
a superior performing organization. This first philo-
sophy has been called by Bernasconi an "Experimental 
4 
philosophy; with its method of doing and undergoing •• 
where the pupil enters because he wants to ••• 11 1 
When a child is given a chance to 
blow his horn and finds out that only 
air or a noise comes out, one of his 
purposes quickly becomes to play that 
horn •••• As he progresses in the solution 
of his problem, his interest and purposes 
broaden and extend to include the place 
of his part and of himself in the perform-
ance of the group, and he ~as a musical 
and social responsibility. 
Philosophy of Immediate Objectives 
The second approach to instrumental music as stated 
previously has the performing organization as its goal. 
Here, according to Bernasconi, the total organization is 
set up by the music educator without particular reference 
or thought to the aims, objectives or interests of the 
individuals involved. This teacher believes that the 
process is that you learn--not how you learn. In this 
approach an appeal is made to the child's desire to wear 
a pretty uniform, have a shiny horn and play in a "sharp" 
organization. The character of this program, with its 
immediate objectives, is likely to attract children of 
short-lived interests and often fails to hold the enthus-
iasm of the group as a whole. This being true, the music 
educator is likely to resort to threats or coercion in an 
effort to keep the organization intact. 
1 Melvin Bernasconi, "Instrumental Music and the 
Philosophy of Music Education," Music Education Journal, 
40: &June, 1954), 48-50. 
Ibid 
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It is agreed among most teachers in the instrumental 
music field that the former philosophy, as opposed to the 
latter, is more wholesome and makes a sounder over-
all program • 
•••• Selection on the basis or ability 
to achieve something derinite ••• is more 
important for the improvement or music in 
the end than universal music exposure with 
indifferent or unwholesome music results.3 
Objectives or Music Education 
Mr. Raleigh M. Dra~e reels that in educating the 
whole child there is little justification in attempting 
to take any and all into the instrumental program with-
out attempting to establish through a good selective 
program, those who seem to have abilities in the music 
area, when many children would be benefited more through 
sports, art, and other such creative school offerings. 
Mr. Ralph G. Miller states the following objectives 
of instrumental music: 
To give upper elementary through high 
school students who so desire, an opportunity 
in instrumental music. 
To have a band and orchestra that can give 
a performance of musical merit at school and 
civic functions. 
To provide the gifted musical student 
ample opportunnty to grow through solo and 
ensemble work. 
3 Raleigh M. Drake, "The Place and Use of Music 
Tests," Education, 59: 544-48, May, 1939. 
4 Ralph G. Miller, "The Instrumental Music Training 
Program in the Laboratory School," Teachers College Journal, 
22: (May, 1951), 127. 
6 
These objectives reflect a wholesome approach to the 
problem in that it places the education of the child as 
the major objective--while at the same time giving 
practical recognition to the importance of developing 
a good sounding organization. 
Drake said: 
Music is the example par excellence 
where the inborn talent, which is measured 
by capacity test, can be measured early 
and accounts for such a large proportion 
of success in this field.5 
5 Drake, op. cit., p.5. 
CHAPTER II 
THE PROBLEM 
8 
Statement of the Problem 
It is the aim of this research to explore the factors 
of developing enthusiasm and interest in the instrumental 
music program through the use of various prognostic, 
physical and mechanical tests in selecting students, 
demonstration and group performance, and the maintaining 
of the students' interest through developmental interests 
techniques. The instrumental music program depends upon 
the recruitment of elementary school children as a means 
of establishing and maintaining a musical organization 
whose standard of performance will be of musical worth, 
and remain constant throughout the years. The recruit-
ment program is the responsibility of the music educator. 
It is therefore necessary to become acquainted with the 
factors involved in building interest, selection of the 
student, and retaining his interest. 
Methods of Procedure 
In seeking an answer to this problem, the following 
questions must be given consideration: 
1. What evaluations can be adapted from prognostic 
teste used? 
2. What developmental techniques are effective in 
building interest in the instrumental music 
program? 
3. What are the sustaining interest stimuli affect-
ing children? 
9 
A study of' developmental methods used and their 
effectiveness is important to the success of the 
instrumental music program. 
V~lue of Prognestic Tests 
During the last fifty years, some real attempts 
have been made to determine· what constitutes inborn 
talent and how this can best be measured. Perhaps the 
disagreement among those who construct these tests over 
what constitutes talent accounts for their questionable 
reliability. 
Professor Seashore, who conducted one of the most 
extensive studies along these lines, feels that intensity, 
pitch, time, rhythm, tonal memory and timbre are factors 
present in musical aptitude. Max Schoen developed a 
11 Test of Relative Pitch" which can be given in grade five. 
This test is based on an analysis which includes the primary 
factors of auditory sensitivity, musical feeling and 
understanding, physical mechanics of playing skills, and 
the secondary factors of intelligence, musical memory, 
will power and resolve, self-confidence and temperament 
as to desirable traits.6 
Studies conducted by Farnsworth on five of the 
original Seashore tests and two tests developed by 
Kwalwasser yielded the following conclusions: 
6 Walter S. Monroe (ed.), 11 Music Education" 
Enc~clokedia of Educational Research rev. ed., (New 
Yor : acMillan Co., 1950), p. 761-71. 
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a. The Seashore pitch and memory test 
appear to be reliable enough for certain 
diagnostic purposes. 
b. The various group tests may prove 
of value in group studies. 
c. The Kwalwasser and remaining Sea-
shore tests are too unreliable for Qlinical 
use. 
d. A combination of tests may be 
reliable enough for purposes of classification.'7 
Drake regards musical memory as the most important 
factor in musical talen~.· Other important factors include 
pitch discrimination, -~nae of rhythm, musical intelligence, 
music skill and fine neuromuscular coordinations. In 
discussing the part played by the musical aptitude test 
he states their purpose is to " ••• better understand pupils 
by becoming better acquainted with their capabilities in 
certain fields." 8 
Prognostic tests do not make clear the distinction 
between musical theory and performance. By musical theory 
it is meant the measurement of asthetic talenrte.; by 
performance it is meant mechanical skills. Few have taken 
time to study separately the factors needed for success 
with instruments of widely differing types. Too often 
vocalists, pianists, violinists, saxophone players and 
even composers are grouped together to make the musician.9 
7 
8 
9 
Monroe (ed.), op. cit. 
Drake, op. cit., p. 546. 
Monroe (ed.), op. cit. 
11 
The theory behind tests of musi-cal talent or aptitude 
is based on the assumption that apprehension and expression 
of music requires a variety of abilities. For example, 
musical talent is not unified bu~ comprises many traits.lo 
In spite of their questionable reliability they can and 
do serve as a guide to the music educator in the selective 
process. It would seem unwise in view of the foregone 
findings to base the entire.sele6tive pregram. on the 
scores made on such t~sts •. 
Perhaps·Drake holds the key to more successful 
prognostic test development when he says: 
Instead of trying to measure some common 
characteristics of musical talent existing 
among all the factors involved in this ability, 
the attempt is made to isolate as many factors 
as possible.11 
In an attempt to visualize the considerations to be 
given attention when formulating a good recruiting program, 
one of the important factors would be the physical character-
istics of the child. Where the beginning class should be 
open to all those who wish to enter the instrumental 
program, with an instrument of their choice, every attempt 
should be made to guide the child and his parents toward 
an instrument on which the child will have opportunity 
to progress with a minimum amount of difficulty due to 
10 
11 
Ibid. 
-
D~ake, OE· cit., p. 8. 
12 
natural handicaps. It is the music educators who must be 
experts in guiding those concerned, to the best possible 
instrument choice. 
Physical Characteristics 
Each of the many instruments, whether they be of the 
string family, brass, woodwind, or percussion demand 
particular physical characteristics. Mr. Mark Hindsl~y, 
in his book School Band and Orchestra Administration lists 
the following desirable characteristics for the various 
instruments: 
String players should have strong and 
well-formed fingers, and should rank near the 
top particularly in pitch discrimination. 
Flute players should be able to whistle 
well and ordinarily should have even upper teeth. 
Clarinet and Saxophone players ·should have 
even lower teeth and lips that are not too loose 
or bulky. 
Both the upper and lower teeth of brass players 
should be even, and they should come together 
at the front normally or be brought together 
easily. Their lips should be well formed and 
muscular, and most of the red parts should turn 
in against the teeth readily. These require-
ments are not so strict for the larger brass 
instruments as for the smaller ones. 
Drummers should rank high in rhythm 
discrimination and should possess good manual 
de;xterity.12 
A player's ability to perform well depends to a great 
degree upon his ability to produce a tone with comparative 
12 Mark H. Hindsley, School Band and Orchestra 
Administration, (New York: Boosey and HawKes, Inc., 
1940), p. 14. 
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ease. As long as this. comes natural to him, his technique 
and musicianship will grow. But when the child must 
nfight 11 his instrument to get the desired tone, then he 
will have little time to develop the qualities of performance 
desirable. Many studente. have "played at 11 an instrument 
for several years witho~t ever having developed musical 
proficiency or an enjoyment of the instrument. The 
child's natural ability to produce a tone With a minimum 
of instruction is probably the best indication of his 
probable success with that instrument. 
Any one who hae. had experience in instrumental 
music whether as a performer or a teacher knowe of many 
who have been euccess 1 on an instrument he did not 
seem to have the proper characteristics for. Yet these 
are factors to be coneidered in helping the child make 
a good selection. The music educator who recommends that 
the child and his parents buy a particular instrument be-
ca'...lSe the band is weak in that section may be doing a 
grave injustice to the parties concerned and to the 
program as a whole. 
For the most part, helping the child in his selection 
of an instrument is little more than sound reasoning 
based on thorough obe,ervation and experimentation. The 
child with the underslung jaw would find the brass family 
difficult. Those who seem to be low in pitch discrimina-
tion and high in rhythm and muscular coordination may 
find their place with the percussion family. And so we 
could go through the family of instruments. 
14 
There seems to be little available in the way of 
tests for many of these physical characteristics other 
than observation during a trial pre-instrumental clinic. 
Here the various instruments could be presented and each 
student given an opportunity to handle them and produce 
a tone. It is possible that a pre-band program will help 
in determining a child's necessary physical characteristics 
for a particular instrument. It would be at these 
stages that the music educator would be able to see first 
hand the child's natural ability to control his fingers 
and instrument under actual musical conditions. 
Importance of the Study 
Music educators are always seeking ways to improve 
their recruiting program. There is too much time and 
expense involved to rely on "hit" or 11 n1iss 11 methods. 
The child and his parents are entitled to the type of 
guidance which will enable them to see the advisability 
of an instrumental music education for their child. The 
more quickly music educators develop methods which are 
effective in predicting probable instrumental success 
and continued interest, the better the entire music education 
program will be. 
An attempt has been made to evaluate the means and 
techniques used in the Northeast Quadrant of Decatur Public 
Schools in developing the child for training on instruments. 
This study was guided from reading books, periodicals, 
and extensive field study related to the problem. 
15 
Definition of Terms Used 
For this paper, the term "developmental techniques" 
means those methods available to the teacher in develop-
ing an aggressive attitude in the child in relation to 
the instrumental music program, and "interest stimuli" 
are those factors affecting the mental attitude of the 
child concerning the instrumental music program • 
• 
CHAPTER III 
REPORT OF THE STUDY 
17 
Kwalwasser Test 
During the 1954-1955 school year the fourth grade 
classes of the Northeast Quadrant of the Decatur Public 
School System were tested with the Kwalwasser Music 
Ta.lent Test. These tests were presented on one twelve 
inch phonograph record. 
Form A consists or 50 three tone patterns 
which are repeated with variation in·. one or the 
following respects (a) Pitch, (b) Time, (c) 
Rhythm, (d) Loudness. Form B consists or 4o 
items which present the same features but in 
somewhat simplified form. 
The pitches employed in both forms are E, F, 
and G., tuned to the tempered scale frequencies of 
659, 698, and 783 cycles per second. When pitch 
changes are introduced, these frequencies are 
modified according to plan,- but otherwise they are 
i-igorously maintained throughout the test. All 
time values are based upon the standard scale or 
90 quarter notes to the minute except for those 
items in which the time factor is deliberately 
changed. All loudness levels are the same except 
for those items which present loudness variations 
for the purpose or measurement. All rhythmic 
patterns are identical, with the exception of 
those in which the rhythmic factor is used as 
the variable. As may now be clear, all changes 
that are introduced are planned and measured, 
being controlled for the purpose or evaluating 
auditory discrimination, which cond·itions musical 
talent. 
In Form A, controlled differences in pitch 
range from 5 to 70 cents: (a cent represents 
1/lOOth of a semitone). In time, the tempo 
changes vary 4()% to 5% of the standard metronomic 
marking of 90 to the quarter note. In l,ou~n~ss, 
the variation ranges from 10 to 2 decibels from the 
standard. In rhythm, organizational changes in 
duration vary fr.om the easily recognizable differences 
at the beginning or the test to progressively 
more difficult patterns toward the close or the 
test. 
18 
In Form B, controlled differences cover 
the following: In Pitch, 15 to 70 cents; 
In Time, 15 to 40%; in Loudness, 3 to 10 
decibels; and in Rhythm, from more to less 
difficult changes in pattern. 
All pitches were produced with the aid 
of an electronic instrurnent--the pitch 
oscillator--which generates a tone relatively 
free of overtones. To check the steadiness 
of the pitches an electronic stroboscope was 
employed. Decibel meters and sound level 
instruments checked the loudness specifications, 
while the time variable was controlled with 
precision by a method of analytical tape __ 
recording in the early test building stage.lj 
It was found that the Iwalwasser Test confused the 
fourth grade students in their lack of ability to 
discern the differentiation of Pitch, Time., Loudness., 
and Rhythm. The irregular presentation of the test 
factors on the printed test sheet also resulted in 
confusion. Had the test been so organized as to present 
all problems of pitch, time, loudness and rhythm, in their 
respective groups the students would have written a 
more satisfactory test.14 
The ~rganization of the printing of the student 
score sheet was evidently at fault for several students 
had been "guess" marking their score sheets and obtaining 
a well above average percentile. For example., student 
11 x11 obtained a high percentile score when actually upon 
1-::;: 
..,, Jaboc Kwalwasser, 11 Instruction 
Kwalwasser Music Talent Test, New York: 
Inc., 1953. 
l4 See Appendix p. 68, 69. 
Manual, 11 
Mills Music 
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consultation with the home-room teacher it was found 
that the stud~nt had _a reading level of first grade and 
could not write his name. Upon rechecking his score sheet 
it was found that he had checked approximately every 
other problem. 
In addition, the quality of the recording was very 
poor. 
Seashore Test 
During the 1955-1956 school year the fourth grade 
classes of the Northeast Quadrant of the Decatur Public 
School System were tested with the Seashore Measure of 
Musical Talents. 
These tests were presented on three 
vinylite, twelve-inch, 78 RPM phonograph 
records. Subjects indicate their responses 
on especially designed IBM answer sheets. 
The six tests are administered separately 
and measure different aspects of musical 
ability. A detailed account of the content, 
construction, and analysis of the tests may 
be found in a report by Saetveit, Lewis, 
and Seashore. 
PITCH 
In the test of the sense of pitch, 50 
pairs of tones are presented. In each pair 
the listener is to determine whether the 
second tone is higher or lower in pitch than 
the first. The stimuli were derived from 
a beat frequency oscillator through a 
circuit producing pure tones lacking in 
harmonics and overtones. The tones are at 
about 500 cycles and have a duration of .6 
second each. Frequency differences between 
the tones in the pairs are as follows: 
ITEM NUMBERS 
1-5 
6-12 
15-22 
23-32 
33-40 
41-45 
46-50 
LOUDNESS 
20 
DIFFERENCES IN 
CYCLES 
17 
12 
8 
5 
4 
3 
2 
Fifty pairs of tones are presented. The 
subject is to indicate for each pair whether 
the second tone is stronger or weaker than 
the first. Stimuli were derived from the 
same apparatus that was used for the pitch 
test, but the frequency was held at 440 
cycles. Intensity differences between the 
tones in the pairs are as follows: 
ITEM NUMBERS 
1-5 
6-10 
11-20 
21-30 
31-40 
41-50 
RHYTHM 
DIFFERENCES IN 
DECIBELS 
4.o 
2.5 
2.0 
1.5 
1.0 
0.5 
Thirty pairs of rhythmic patterns comprise the 
sense of rhythm test. The subject is to indicate 
whether the ·two patterns in each pair are the 
same or different. The source of the stimuli 
was a beat-frequency oscillator set at 500 
cycles. Tempo is constant at the rate of 92 
quarter notes per minute. The first ten 
items contain patterns of 5 notes in 2/4 
time; the next ten, patterns of 6 notes in 
3/4 time; and the last ten, patterns of 7 
notes in 4/4 time. 
TIME 
The test of the sense of time consists of 
50 pairs ol' tones of different durations. The 
subject is to determine whether the second tone 
21 
is longer or shorter than the first. The 
source for the stimuli was the oscillator 
used in the pitch test. The duration of 
the tones was controlled automatically by 
a tape timing device for which the tape 
had been prepared with a predetermined 
schedule of time intervals. The frequency 
of the tones was held constant at 440 
cycles. Differences in duration between 
the tones in pairs are as follows: 
DIFFERENCES IN 
ITEM NUMBERS 
1-5 
6-10 
11-20 
21-30 
31-40 
41-45 
46-50 
TIMBRE 
SECONDS 
.30 
.20 
.15 
.125 
.10 
.075 
.05 
The purpose of the timbre test is to 
measure ability to discriminate between 
complex sounds which differ only in 
harmonic structure. It consists of 50 
pairs of tones in each pair the subject 
is to judge whether the tones are the 
same or different in timbre or tone quality. 
The tones were produced with a special 
generator. Each tone is made up of a 
fundamental component, whose .. frequency is 
180 cycles and its first five overtones. 
Tonal structure is varied by reciprocal 
alteration in the intensities of the 
third and fourth harmonics. The .following 
table shows the amounts by which the 
intensities of the third and fourth harmonics 
in variable tones differ from their levels 
in the standard tone: 
ITEM NUMBER 
1-10 
11-20 
21-30 
31-40 
41-50 
DECIBEL 
INCREASE IN 
4th HARMoNfc 
10.0 
8.5 
7.0 
5.5 
4.0 
DECIBEL 
INCREASE IN 
3rd HARMONfc 
9.6 
4.0 
2.4 
1.2 
0.1 
22 
This test has 30 pairs of tonal sequences 
consisting of 10 items each of three, four, 
and five-tone spans. In each pair one note 
is different in the two sequences, and the 
subject is to identify which note it is by 
number. A Hammond organ was used as the 
stimulus source. The 18 chromatic steps 
upward from middle C were used. Tempo 
was carefully controlledi and intensity 
is essentially constant. 5 
The Seashore test proved more effective in the 
selection of outstanding students from the 4th and 5th 
grades. However, the deviation in the raw scores was 
too great to be justified by alloted normal error. An 
evaluation and examination of the test and testing pro-
cedure gave substantial evidence that the test was too 
long for the attention span of the 5th and 6th grade 
students. In addition, the measurements of loudness, 
timbre, and time were not effectual enough to aid in the 
selection of talented students. 
By abridging the Seashore Test, through the elimination 
of the measurements of loudness, timbre and time, and 
thus shortening the testing time, a satisfactory attention 
span of the students could be obtained. 
Abridged Seashore Test 
During the 1956-1957 school year the abridged Seashore 
test was used in the fourth and fifth grade classes of the 
Northeast Quadrant of the Decatur Public School System. 
15 See Append , p. 1.0, 71.,. 
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The abridged f'orm of the Seashore test was found to 
be very s.a tisfactory. Testing time had been shortened 
enough so that the st~dents did not tire, b~t showed 
a :::trong continued interest in the test. The lack 
oi' syr::;.tematic organization of the printed material of 
the Kwalwasser was corrected in the abridged Seashore 
test. In summary, this was accomplished by the consecu-
tive arrangement of pitch, tonal memory, and rhythm 
measuremente printed on the student test blank.16 
16 See Appendix, p. 72.i, 73, 74 .. 
CHAPTER IV 
APPLICATION OF THE NORTHEAST QUADRANT 
OF THE DECATUR SCHOOL SYSTEM 
25 
First Year of Project 
During the pas.t four years there has been an ever 
increasing value to the prognostic test when used as a 
supplemental tool for the selection of elementary students 
for the instr\.:cmenta:i music program. During the first 
year of this project the Kwalwasser "Test for Musical 
Talent 11 was used in the incoming fourth grade. While the 
test served a purpose in counseling with the parents of 
students who were wanting to invest in their child's music 
education, it later prove~ to be in error as to the 
actual measurement of the child's ability in music. 
Upon culmination of the first year of the study in the 
instrumental music program there was a drop out of forty-
sL;. percent. The following year the complete Seashore 
test was used in the incoming fo~rth grade with somewhat 
better results. 
Second Year of Project 
In the second year of testing, in which the complete 
Seashore test was used, the test was too tiresome and 
caused a greater than standard deviation in the raw 
scores. However, the validity of the test for musical 
ability was better than that of the Kwalwasser test. At 
the end of a year's study, for the students in the 
instrumental mu::.ic program, the drop-out decreased to 
thirty-six percent. 
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Third Year of Project 
In the third year of the testing program the incoming 
fourth grade was again tested, but this time an abridged 
form of the Seashore test was used. The drop-out at 
the end of the year's study showed a decrease of thirty 
percent. 
With this low a drop-out it was felt that only 
through supplementing the abridged.Seashore test with other 
tools can the drop-out score be lowered. 
Abridged Seashore Test 
Upon completion of the scoring of the tests the names 
of the eight highest students were taken. The home room 
teachers of each of the selected students were contacted 
and arrangements were made for an interview. The studen~s 
academic background and home life was studied and dis-
cussed. The academic background of most of the students 
was above average or exceptional. The home life of most 
of these students was normal but there were several cases 
where finances might be a factor in keeping the student from ' 
participating in the instrumental music program. 
With this information, a letter was composed and 
sent to the parents of these top eight students. The 
letter to the parents was sent out in late spring near 
graduation time in hope that the test rating and the 
fact that the parents would have until next fall to 
2'{ 
arrange for the child to enter the instrumental program 
would be of value to the parent for his child's participa-
tion in the instrumental program.17 
Secondary Factor of Abridged Seashore Test 
A secondary factor appeared in the value of' the 
test in relation to the selection of students. It was 
found that by selecting the students of outstanding 
ability through the use of the Seashore test, those of 
less ability were aided and encouraged by the Esprit de 
Corps of the talented students. 
Pre-band Instruments 
A tool not often considered in testing for musical 
ability is the pre-band instrument (Tonette or Flute-
phone). This pre-band instrument cannot and should not 
be expected to show native ability as to--pitch discrimin-
ation, rhythm adeptness or tonal memory to the extent 
that the Seashore test can, but it is an invaluable aid 
in discovering physical dexterity and co-ordination. 
The actual placing of the fingers on the tone holes of 
these instruments and the ease with which a child manipulates 
his fingers is quickly noted. In addition it encourages 
interest in the in:::.truments of the band and orchestra. 
The instructor may present some band or orchestra 
instruments to the pre-band instrument classes and show 
l'{ See Appendix, p. 58. 
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similarity of finger placement as well as occasionally 
playing a band or orchestra instrument along for them. 
The most effective span of study of the pre-band 
instrument was found to be four months. The class 
period need not be any longer than 15 to 20 minutes in 
length and need not meet more than once a week. The 
instructor should keep in mind that the students are 
not expected to become proficient on their pre-band 
instruments, but that the students should be able to 
play an octave range on the instrument and to play to 
their own satisfaction simple tunes such as Twinkl~ 
Twinkle Little Star, Mary Had a Little Lamb, and others 
of similar level. 
CHAPTER V 
CHILD'S INTEREST IN DEVELOPMENTAL TECHNIQUES 
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Importance of a Sound Demonstration Program 
All music educators realize the importance of student-
parent interest and so the first approach to recruiting 
is aimed at stimulating interest. Many educators plan 
an extensive program designed to create enthusiasm for 
and interest in instrumental music. Such techniques as 
parade~, programs, demonstrations, poster campaigns, et 
cetera are employed. Often these reflect the interest 
of the music educator himself. Also there are those 
teachers who are so excited about the instrumental 
program that they literally radiate their enthusiasm. 
Twofold Interest. 
Therefore interest must be twofold in order to be 
effective. First, interest must be genuine. It is not 
difficult to stimulate interest in a thing, but it is 
difficult to distinguish between those who are enthus-
iastic and those who have genuine interest. The child who 
bubbles with enthusiasm over playing an instrument and 
envisions himself' in that "sharp" band uniform, with a 
shiny horn, marching down the street while his friends and 
family watch admiringly needs help in realizing the work 
involved in attaining this dream. So, too, parents 
need the help of the mus educator in determining whether 
the interest 1:=: real or temporary before investing in an 
instrument. They need to have that interest backed by a 
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sound program to determine the child's chances at success 
in this field. An expensive instrument lying on the 
closet shelf, as a reminder of short lived interest, 
is the most undesirable type of public relations for 
the instrumental program. 
Secondly, interest must be nourished in order to 
survive the long hard climb to musical proficiency. This 
falls more on the instructional methods than on the 
selective program. · 
Developmental Approach 
The need for a developmental approach to incite 
interest of the beginning instrumental student is a 
prime factor in establishing a sound basis for the 
instrumental program. In considering the relationship 
of the child to the instrumental program it has been found 
that an approach through the child is most satisfactory. 
Instrumental Demonstration Program 
In the Decatur Public Schools the instrumental 
directors present an instrumental demonstration program 
to all of the studer:rts in the fifth and sixth grades. This 
program is developed around those things most familiar to 
students. The directors arrange a group of musical 
numbers18 to fit various combinations of instruments. 
18 See Appendix, p. 62. 
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Arrangements are then made for assembly programs for the 
fifth and sixth grade students.19 The directors play the 
instruments of the band and orchestra individually and 
then with an ensemble. The musical numbers vary from 
simple songs out of the students classroom music books, 
themes from current television shows, and movies that 
are popular with the chi ldr.en. 
During these demonstration programs the instructors 
point out the difference in the construction of the 
single reed and double reed instruments, the large and 
small mouth piece brass instruments and the difference 
in the instruments of the string family. The sound each 
instrument makes is demonstrated and its use in the band 
or orchestra is explained. After the instruments are 
demonstrated the different parts each instrument plays 
is demonstrated in ensemble playing thereby giving the 
student an opportunity to understand part of the fun 
of playing together. This program has met with tremendous 
enthusiasm in that the beginning classes usually total 
between four and five hundred students. 
Be5inning Band Classes 
Near the end of the school year members of the 
beginning classes in the instrumental program are invited 
to attend music classes of the fourth grade and play some 
of the children's favorite songs. The band students play 
19 See Appendix, p. 51-56. 
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while the foUI"th grade students sing. This gives a strong 
incentive for the fourth grader to want to play an instrument 
along with his buddy in the fifth grade. 
Pre-Band Instrument Classes 
In addition often the outstanding students of the 
fourth grade pre-band instrument class play a number, 
accompanied by the beginning band for a spring concert. 
Thus the pre-band student has a chance to identify himself 
with the instrumental music program. 
Junior High School Band Classes 
During the spring term the junior high school "A" 
bands give concerts for as many of the supporting grade 
schools as it is possible to schedule. The opportunity 
afforded is that the elementary student has the chance 
to point to a big brother or sister who is playing in 
the junior high "A" band and the elementary student has 
the opportunity of iaentifying himself with the instrumental 
program. 
Parent-Teacher Associations 
During the school year the Parent-Teacher Associations 
of the elementary schools were encouraged to schedule 
ensembles made up of elementary or junior high students. 
Thus the whole family may identify themselves with a 
program that is a creative part or the education or the 
whole child. The recognition the family receives from 
friends attending the program is all associated with 
the whole child. 
CHAPTER VI 
SUGGESTED PROGRAM 
Staff Used 
During the past year (1956~1957) the staff of the 
instrumental music instructors in Decatur, Illinois, 
was composed of two elementary instructors, four junior 
high school instructors, one senior high school instructor, 
one stringed instrument instructor who taught strings 
city wide at sixth grade level, was consultant in strings 
at junior high school, and directed the orchestra at 
the high school. All the members of the instrumental 
staff except the senior high school band instructor 
combine as a team to present instrumental demonstrations 
to all the fifth and sixth grades in the school system. 
Instruments Used 
The following instruments are usually included 
in the demonstrations: Bb clarinet, bass clarinet, 
alto saxophone, tenor saxophone, baritone saxophone, 
flute, piccolo, oboe, english horn, bas.soon, cornet, 
french horn, trombone, baritone, violin, cello, and 
string bass or sousaphone. Presentation of these 
instruments gives the student an opportunity to see the 
relationship of the various instruments of each family. 
Each teacher must play two or more instruments in suit-
able degree which may please a fourth or fifth grader. 
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Music Used 
The music used on the demonstration program are 
songs that are familiar to the children. Each teacher 
demonstrates a specific instrument explaining its 
mechanics and function, playing a short solo from one 
of the music texts used in school. The solos are 
played unaccompanied, with~a piano accompaniment or 
with the remainder of the staff furnishing a background. 
After all the families of instruments have been demonstra-
ted the staff presents a short concert using all instruments 
in different combinations. 
Special arrangements of themes of the children•s 
favorite television programs, radio shows, or songs used 
at school make up the concert. This past year the 
following television show themes were used: Disney 
Land, Little Rascals, Sheriff Sid's Corral, Firestone 
Hour, Big Top, Lawrence Welk's theme, and Mickey Mouse 
Club. These numbers were arranged by Mr. Kenneth 
Stilwell of Woodrow Wilson Junior High School music 
staff. The response of the students was very enthusias-
tic and very gratifying to the instructors.20 
Organization of Demonstration Program 
Scheduling, bus transportation, and number of students 
attending these programs must be co-ordinated and the 
20 See Appendix, p. 62-66. 
elementary principals and classroom teachers informed. 
There are at present twenty-four elementary schools in 
Decatur, and the supervisor of music, Miss Margaret 
Fassnacht, co-ordinated all of the activities and made 
the necessary arrangements for bus transportation. 
Tables of the schedule of appearances and bus transpor-
tation are placed in the Appendix.21 
As the demonstration program progresses each 
instrumental teacher was expected to make arrangements 
to return to the school in which het'Will teach and set 
up a schedule for parent-student conferences. At the 
parent-student conference the instructor checks the 
physical characteristics of the student a~d also acquaints 
the parent with the program. 
21 See Appendix, p. 51-56. 
CHAPTER VII 
ORGANIZATION OF BEGINNING CLASSES 
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Class Scheduling 
Decatur schools have used a standard text throughout 
the elementary instrumental program because of the large 
amount of population shift among the different sections 
of the city. In addition it gives the directors an 
opportunity to compare the progress of the students of 
the four quadrants of the school system. 
The beginning elementary instrumental. classes met, .. 
twice a week, once fora.lesson period and another time 
for a full band or ru11 string experience. The value of 
a full band or full string class meeting as soon as 
poe.sible should not be underestimated. The socializing 
factor of the meeting of a relatively large number of 
students, in itself, is justification enough. The full 
band or orchestra period gives the director an opportunity 
to teach the students the fundamentals of rehearsal 
manners, position, and group co-operation. This was 
one of the strongest lessons in citizenship that could 
be taught to youngsters of this age group. 
Class Procedure 
The standard text used was the 11 Belwin Band Builder 
Number 111 • Before the student was given a book he first 
used only the mouthpiece to the instrument. Second, by 
not having all of the instrument at one time he maintained 
a more aggressive attitude toward the program. The instructor 
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had more time to correct faulty habits that were formed 
when the student was still awkward in holding the complete 
instrument and the instructor·also had more freedom and 
time in demonstrating and teaching the currect method 
of assembling and holding the instrument. 'l'he period 
of "mouthpiece" training could be eJRtended, .. to a period of 
three weeks, but it was preferable to ·11m,..ir·it to·.two 
weeks. However, the instructor should notr1besitate to 
keep a child from the· .CODJPl•tth inatrUJaeiat ·if:. the' student 
had not shown enough improvelll8nt tbrough,lack.of:practice. 
Developmental Interest Stimuli 
During this period of "mouthpiece" training the parents 
were notified by letter of the minimum amount of practice 
the student should do to maintain a consistent level of 
improvement. The letter also contained information as 
to the awards the students could earn, a list of practice 
habits the parent could watchifor at home, and.the importance 
of parent interest and help in the student's practice. 
A copy of this letter may be found in the Appendix.22 
After the student could satisfactorily play the first 
four or five notes on his instrument, a meeting was 
called for some evening at the student's own school. 
At this meeting the student was to bring both his parents 
if possible, and also his instrument and music. The 
director arranged the seating so that the student sat 
22 See Appendix, p. 59. 
42 
between his ,Parents or next to them. The group was 
seated in a large semicircle with the instructor in the 
middle. The participants were told that "tonight mom 
and dad are going to take a lesson on junior's horn. 11 
The instructor must explain to the parents that this was 
just for fun and he did not expect more than just noise. 
The student handed the instrument to his parent piece by 
piece. The teacher went through the same procedutte that 
he did with the beginning students. After the parents 
had the instrument assembled, covered the problems 
of embrochure, and played a few notes, they were taken 
through the first three or four pages of the lesson book. 
The parents gained a great insight into the many complex 
problems the beginning student had to face and had a 
greater respect for the progress the student made. The 
instructor was asked many questions as to the student's 
progress, what more could the parent do at home to help, 
what was the value of a better quality instrument, and 
why can't we do this more often? 
Before the student received his lesson book the 
director organized a weekly s:O.hedule of lessons to be 
prepared. The lessons were taken from the text by in-
dividual line assignment and as the student progressed 
the assignments may have covered .one-:;or two f'ull pages 
at a t~me. The lesson assignment sheet was organized by 
the week, and dated consecutively to cover a period of twelve 
to fourteen weeks. The lesson assignment sheet was 
then mimeographed and paated;j.n the front of each student's 
lesson book. The parent then.lcnew·'IJfbat the student was 
practicing on and it gave the student a definite 
reference as to what he was expeeted to·accomplish each 
week. 
Competitive Stimuli 
On the fifth or sixth week, t17'outs were held during 
the full band rehearsal and thereafter every two weeks. 
The tryout was given on a portion of the assigned lessons. 
By' making the tryout assignments in this manner the 
teacher could maintain a close check on all students' 
preparation of the lesson assignments. After completion 
of the first lesson book the students continued in the 
sequential text "Belwin Bank Builder 2 11 • 
Performance Stimuli 
The students were assigned solos to prepare for 
spring concerts and classroom performance. These solos 
did net have to be the standard published solos but could 
be solos transcribed from available classroom music 
texts. This gave the student an opportunity to play 
material that was familiar to him and his class. 
These solos were performed during the last two months 
of the school year. This solo program developed the 
fourth grade students'' interest in the instrumental 
music program and provides opportunity for developing 
good public relations with the fourth grade home room 
teacher. 
At the end of the school year the beginning band 
presented a program for the parents. During this program 
students were presented the awards they had won during 
their year's work and those that had successfully completed 
the program are promoted to the advanced band of the 
:=:.ixth grade. Those Who·; did not successfully complete 
the program would start over again With next year's 
beginners. 
Second Year Program 
The advanced band program had the same continuity 
as the beginning band program. The advanced band tryouts 
were held once every four weeks. In addition the students 
were given the opportunity to challenge for "chairs" or 
positions in the advanced band. The sixth grade advanced 
student had to pass a test if he was to become a member 
of the junior high school 11 A11 band the following year. 
Both the fifth and sixth grade instrumental students 
were tested every six months with the Watkins Farnium 
musical ability measurement test. This text, in addition 
to the other requirements, determines the placement of 
a student in the next band organization. The Watkins 
Farnium test was given by one person to insure uniform 
45 
testing procedure. The raw score of the student was 
averaged with the scores of all students of equal period 
of training to obtain a norm for the group. It was 
from this norm that the valuation of the student'e ability 
was made. 
CHAPTER VIII 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
, 
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Summary: 
The education of the whole child must be given 
consideration in maintaining a sound instrumental 
music program. An instrumental music program of lasting 
value to the child must be concerned with developmental 
tools, techniques and interest stimuli affecting the 
whole child. The instrumental music program, to· be of 
value, will follow a definitive organizational order. 
The music educator has at his disposal scientific methods 
of selection and development. He no longer has to 
depend upon inadvertent pedagogy. 
Conclusions 
The actual value of this field study to the instructor 
has been proven worth while in increased number of students 
retained in the instrumental music program of the North-
east Quadrant of the Decatur Public Schools. In addition 
there is a higher level of performance skills shown by the 
students involved. Therefore the following conclusions 
have been reached and are based on actual findings: 
1. A wholesome philosophy of instrumental music 
education is necese.ary for the establishment of a sound 
instrumental music program. 
2. The e.tandardized tests. which attempt to predict 
inate musical capacities are partially reliable. Results 
obtained from these tests should not be the single 
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determinant in advising students and their parents to 
undertake an instrumental musical education. 
3. Each child has certain physical characteristics 
which better fit him for a .Particular instrument. A more 
satisfying degree of musical proficiency will be obtained 
when the child and instrument are better matched. 
4. Interest is vital to musical success. Develop-
mental tools and techniques of all conceivable variations 
must be used to keep this interest alt;ive. 
5. The organization of the teaching program must 
be such as to lead the child and parent to further 
musical satisfaction through success in instrumental 
music. 
Recommendations 
1. Further study and research is needed to ascertain 
the validity and reliability of various prognostic methods 
used in maintaining a sound program. 
2. A record of the musical growth and interest 
stimulating factors should be investigated. 
MATERIAL FOR THE FOLLOWING APPENDIXES 
was taken from the files of the Assistant Superintendent of 
Schools, Supervisor of Music, and the Instrumental Staff of 
Decatur Public Schools, Decatur, Illinois 
APPENDIX I 
SCHEDULES 
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REVISED SCHEDULE 
for 
Instrumental Demonstrations 
September 1956 
Wednesday, September 12 
10:00 Lincoln, Oak Grove 
Oglesby and Pershing at Roosevelt 
11:00 Garfield and Pugh at Roosevelt 
1:30 Oakland, Dennis, and Enterprise at 
Woodrow Wilson 
Thursday, September 13 
9:30 Southeast, Muffley, Riverside at Johns Hill 
10:30 Washington at Washington 
1:10 Roach Fifth Grade at Roach 
2:00 Roach Sixth Grade at Roach 
Friday, September 14 
9:30 Ullrich and Grant at Grant 
10:45 Durfee at Durfee 
1:30 French, Warren, and Gastman at Harris 
2:30 Harris at Harris 
ATTENTION: ALL PRINCIPALS 
Any transportation necessary should be arranged with 
Mr. Kohr immediately. 
Margaret Fassnacht 
Music Coordinator 
52 
Decatur Public Schools 
Decatur, Illinois 
September - 1955 
To the Elementary Principals: 
The instrumental directors are preparing a very 
interesting program for the annual demonstrations in the 
elementary schools. These programs will be interesting 
and educational not only for the students who plan to 
participate in the instrumental pr-ogram but for all of 
the fifth and sixth grade boys and'.girls. 
We will again use the plan for combining schools for 
some of the demonstrations. Transportation will be 
provided for the schools whi-ch have too great a distance 
to walk to the s-0hool having the Pl'Og~. The principals 
in those schools will need to requisition the buses needed 
for your fifth· and sixth graders. i ·· • 
Schedule for the Demonstrations 
Friday, September 30 
9:15 Grant, Ullrich at Grant 
Monday, October 3 
9:00 Durfee at Durfee 
9 :50 Harrie., Warren at Harris 
10:45 Riverside, Washington at Johns Hill 
11:30 Southeast at Southeast 
1:20 Dennis at Dennis 
2:05 Gastman, French, Oakland at Woodrow 
Wednesday, October 5 
1:10 Roach at Roach 
2:00 Lincoln, Oak Grove, Oglesby at Roosevelt 
2:45 Garfield, Pugh at Roosevelt 
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The followlng schools using ~uses will be ready to 
load to go to .. the demonstrat1:ona" en the following 
schedule: 
• 
Friday, September 30 
9 :00 U.llrich to Grant--2 buses 
Monday, October 3 
9:30 Warren to Harris--1 bus 
1:45 Gastman to Woodrow--1 bus 
1:45 French to Woodrow--2 buses 
Wednesday, October 5 
1:45 Lincoln to RQ~~evelt--2.buses 
1:45 Oak Grove to Roosevelt--2 buses 
1:45 Oglesby to Roosevelt--2 buses 
Margaret Fassnacht 
Coordinator of Music 
Education 
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Decatur Public Schools 
Decatur, Illinois 
September - 1954 
To the Elementary Principals; 
The instrumental directors are preparing a very 
interesting pr-ogram for the annual demonstrations in the 
elementary schbols./ Mr. Paul Brown, our string instructor, 
will demonstrate th~ interesting possibilities of the 
string instruments, and will join with the four junior 
high directors in some of the ensemble playing. These 
programs will be interesting and educational not only 
for the students who plan to participate in the 
instrumental program but for all of the fifth and sixth 
grade boys and girls. 
We will again use the plan of combining schools for 
some of the demonstrations. ,TJ:'ansportation will be 
provided for the schools which have too great a distance 
to walk to the echool having the program. 
If you are to travel by bus, please be ready to load 
at the appointed time. This is absolutely necessary if 
this schedule is to operate smoothly. 
Schedule for the Demonstrations: 
Wednesday, September 22 
9:00 Durfee at Durfee 
3:00 Oglesby 
Thursday, September 23 
9:15 French and Gastman at Gastman 
Friday, September 24 
9:00 Roach at Roach 
10:00 Lincoln and Oak Grove at Roosevelt 
11:15 Garfield and fugh at Roosevelt 
Monday, September 27 
9:20 Dennis and Oakland at Woodrow Wilson (also the two sixth grades) 
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Monday, September 27 
10:10 Riverside and Southeast at Johns Hill 
11:20 Washington at Johns Hill 
1:30 Mound, Ullrich, and Grant at Grant 
Tuesday, September 28 
9:00 Warren and Harris at Harris 
The following schools will be ready to load buses 
to go to the demonstrations on this schedule: 
Schedule for the Schools. 
Using Buses to go 
·to the Demonstrations 
Wednesday, September 22 
9:45 Lincoln to Roosevelt 
9:45 Qak Grove to Roosevelt 
Thursday, September 23 
9:00 French to Gastman 
Monday, September 27 
9:10 Dennis to Woodrow Wilson 
9:50 Southeast to Johns Hill 
9:50 Riverside to Johns Hill 
1:15 Ullrich to Grant 
1:15 Mound to Grant 
Tuesday, September 28 
8:50 Warren to Harris 
If there are any conflicts between the time set for 
you to attend a demonstration and something already 
scheduled, please let me know immediately. 
Margaret Fassnacht 
Supervisor of Music 
• 
RUN #1: 
BUS SCHEDULES 
for 
INSTRUMENTAL MUSIC 
START: 25 Oct. 1955 
ROUTE #1 - MONDAY & TUESDAY 
(NORTHEAST - HARRIS) MR. JOHNSON 
MONDAY 
9:20 A.M. Grant to Durfee to Ullrich to Warren to 
9:50 A.M. Harris 
RUN #2: 
10:30 A.M. Harris to Warren to Ullrich to Durfee to 
10:55 A.M. Grant 
TUESDAY 
RUN #3: 
9:25 A.M. Grant to Durfee to Ullrich to 
9:50 A.M. Harris 
RUN #4: 
10: 50 A.M. Harris to Ullrich to Durfee to 
10:55 A.M. Grant 
APPENDIX II 
LETTERS 
Dear Parent, 
has been tested with the Seashore Measures . 
of Musical Talente. of the Psychological Corporation Test 
Division of New York. It has been found that the above-
named student has exceptional ability in music talents. 
We urge you to think this over during the summer and hope 
that you plan to give your child the advantages of the 
public school instrumental program. The lessons are 
furnished free as well as the books and music. You will 
have to furnish an instrument that meets the requirements 
of the instrumental teacher. 
Please give serious thought and planning to this 
most important part of your child's education. Plan 
during the summer how you may obtain an instrument for 
your boy or girl to use in the instrumental classes starting 
next fall. 
Respectfully yours, 
Merton L. Johnson 
Instrumental Director 
Northeast Quadrant 
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ATTENTION: Parents and Band Students 
All beginning classes for all instrumihts' of the 
band: (trombone, cornet, trumpet, french horn, baritone 
horn, alto horn, flute, clarinet, saxophone, drums, 
bells, etc.) will start the week of October 17 to 22. 
ALL MUSIC AND LESSONS ARE FURNISHED FREE. You need 
your own instrument to report to clae,s to get started. 
Some students may be admitted a week or so later if it 
is absolutely necessary for the extra time to procure 
the instrument. You must have an instrument. 
The school does not rent instruments. You can rent 
an instrument from any one of the several music stores 
UPTOWN. Look in the yellow pases or your telephone 
directory 
****THIS IS IMPORTANT**** 
The 6th grade is the last chance you will have for 
free lessons and music for beginners. The schools do not 
offer beginning lessons after the 6th grade. Take advantage 
of this opportunity. 
STUDENTS will be expected to practice three (3) 
hours a week minimum. THIS WILL REQUIRE A HALF HOUR A 
DAY PRACTICE WITH NO PRACTICE PERIOD ANY LONGER THAN 10 
MINUTES. The student ::,hou.ld divide his practice into three 
periods per day wit~1 ten minutes practice in each period. 
The parents can help considerable if they will set up a 
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practice schedule for the. student and see to it t~at 
he sticks to it. 
If I can be of 2.ervice feel free to call and leave 
a message for me. 
Thank you, 
M. L. John2.on 
Instrumental Instructor 
APPENDIX III 
MUSIC AND MUSIC LIST 
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MUSIC USED FOR DEMONSTRATION PROGRAMS 
Cinderella Theme 
Old Zip Coon 
Erie Canal 
Little Mohee 
Arkansa13 Traveler 
Shoo Fly 
Pop Goes the Weasel 
Londonderry Air 
Sentimental Journey 
Bugler's Holiday 
Whistler and His Dog 
Firestone Hour Theme 
Carmen Suite 
Scherazade Theme 
Little Rascal's Theme 
Disneyland Theme 
Stars and Stripes Forever 
Captain Kangaroo Theme 
Midwest Matinee Theme 
March from the Love of the Three Oranges 
FBI in Peace and War 
Dragnet Theme 
I Love Lucy Theme 
Iawrence Welk Theme 
Roy Rogers Theme 
Fred Waring Theme 
Lone Ranger Theme 
Syncopated Clock 
, 
APPENDIX DI 
TEST BLANKS AND ASS OR TED TABLES 
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KWALWASSER MUSIC TALENT TEST ~ FORM 8 
..... Sclllll • ........ 
llnicll ,, .... 1.11111 .. n. s-.. 
1 Pitch .,___J Rhythm l 21 Pitch D nm. D 
2 Loudness _J Time D 22 Time D Pikh D 
3 Loudneu D Pitch ,-._., Dr- D 23 Pitch 
4 Pitch ,---, Rhythm 24 Pitch D Rh,- D 
5 Rhythm D Pitch ---, 25 r ..... CJ Pitch D 
6 Time Pitch CJ 26 Loudnea RhythRI D 
7 Pitch [ Time D 27 Pitch Or.me D 
8 Rhythm D Pitch D 28 Rhythm D Pitch D 
9 Pitch D Loudness D 29 Loudness D Pitch D 
10 Rhythm - ] Pitch D 30 Rhythm [ . Pitch D 
11 Time Pitch D 31 Pitch D Rhythm 0 
12 Rhythm .......... Pitch CJ 32 Pitch Dr.me CJ 
13 Pitch D Rhythm G:::J 33 Loudness D Time D 
14 Time CJ Pitch Cl 34 Loudness D Rhythm D 
15 Loudness _ _J Time D 35 Rhythm D Pitch !::] 
16 Rhythm D Pitch CJ 36 Loudnea D Rhytha D 
17 Pitch C.J Rhythm a 37 Time C Pitch D 
18 Time D Loudneu D 38 Time D Pitch D 
19 Loudneu CJ Pitch D 39 Rhythm D Pitch D 
20 Rhythm [ J Pitch D I D 40 Loudnea D RhythM 
C'opyript Jt53 h7 111111 llu1lc, l11e., Jilt Broedwa7, N .. York It, N. Y, 
Jntunatieftal CopJl'ipt 8«-ur,d Made,,. U.SA AIIRipta~ 
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KWALWASSER TEST 
TABLE FORM B 
Intermediate Grades rv, v, VI 
Test Score Percentile 
Above 100 
35 100 
34 99 
.) .) 9'7 
32 95 jl 92 
30 88 
29 83 
28 77 2, 70 
26 62 
25 5:3 
24 43 
2j jj 
22 25 
21 19 
20 1·:1 
_) 
19 9 
18 5 
17 4 
16 C j 
15 2 
14 1 
Below 0 
Level 
The 11 Table::. 11 supplied with the test make possible 
the conversion of the Test Score into percentile level. 
While the Test Score merely shows the relationship 
between answers right and wrong, the Percentile Tables 
do a great deal more. They show relative achievement 
of an individual when his score is compared with hundred:::. 
of others of comparable age and grade. 
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PITCH RHYTHM 
B C D E A B 
.J 
" 
.. . 
' 
.. ~ D I 
2 
.. Ii • H • H D I D 
3 
H .. • .. • H • D ~ 
4 
H • H L H • I " • 
0 
5 
H 
' 
H l H l H p • ..i 
6 
H H L H L .. L D D 
7 
H L H H L H L I D s D 
8 
" 
L H .. L .. L I D • D 
9 
H L H L 
" 
L H L • D I D 
10 
BF. SlJRl:: YOlJR !\IAltKS ARE IIEA\'Y A.NU RLACK. 
ERASE COMPLETELY ANY ANSWER YOU WISH TO CHANGt. 
LOUDNESS Ill 
Ill 
B C D E 
"' z 
• ... ... .. I ... C • 
... 
• z z :z: a .. ... u :> > lE .. 0 :z: ~ L .... • 
I 
I .. • ... . I .. • .. 
s .. $ ... .. I .. 2 
I .. I .. s .. I .. 
3 
s .. • .. I .. I .. 
4 
• ... s .. I .. • .. . 
• .. s .. s .. s .. 
5 
.. w • w • .. 6 >--
s w I w s w I w 
7 
.. w ... .. w w 
8 
9 
10 I 
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.... THE PSYCHOLOGICAL CORPORATION. NEW YORK "9IOFIU 
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• C 0 • z • 
• 0 ... ~ .. . 
'" I 
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TIME 
A I C D E 
L • L • L I L I L s 
1 TONAL MEMORY 
• L • L • L I L s 
2 A C 
L s L • L I L s L s I z 
3 
L s L • I L I L I 
4 2 
I I L I L s L s 
5 3 
L I L s L s L I L s 
6 4 
L • L I L s L s L I I • 
7 5 
L I L I L I L s L I I i J 
8 6 
L • L • L s L I L I I 7 • 
' 
~ .. • 
9 7 
L • L I L s L I L I I z J 
10 8 
J 
9 
10 
BE SUM£ YOUR MARKS AME llEA VY ANO BLAC I{. 
i ERAS•: COMPLF:TELY ANY ANSWER YO\. WISH TO CHANGE. B I • • • 
.. TIMBRE i . • :i I • J • ii.. ! A 8 C D E 2 
I D s D I D s D s D I 
' 
.J • 
3 
I D s D s D s D s D 
' 
J • 
2 4 
I D I D s D s D s D z • 
3 5 
I D I D s D I D s D I • J • 
4 6 
I D I D I D I D s D 
5 7 
I D s D s D s D s D I 
' 
• 
6 8 
I D s I> s D s D s D 
7 9 
I D s D I D I D D 
8 10 
s D I D I D s D s 0 
9 
s D s D s ,, s p s 
10 
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NAME FIRST 
------ra--s_t_________ --------
SCHOOL TEACHER 
------------- -----------
DATE AGE SEX *************** 
------------ --- ---* 
GRADE YOU ARE NOW IN * PITCH 
----
PITCH 
* RHYTHW- -
--
* 
* T MEM 
* 
*************** 
H means a higher sound L means a lower sound 
1 
2 
3 
4 
5 
6 
·r 
8 
9 
10 
1 
2 
.;:i 
' '-r 
5 
6 
7 
8 
9 
10 
A B C D E 
TONAL MEMORY RHYTHM 
A B 
123 1234 
123 1254 
12::i 1234 
123 1234 
1234 
1234 
123 1234 
123 1234 
123 1234 
123 1234 
C 
12::;45 
12::A5 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
S means same sound 
D means different sound 
A B C 
11 ABRIDGED SEASHORE TEST 11 
Score 
47-50 
46 
45 
44 
43 
42 
41 
40 
39 
38 
57 
36 
35 
'4 
.) 
,·,.-) 
.) .) 
32 
31 
30 
29 
28 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
0-15 
N 
Mean 
SD 
73 
SEASHOFtE· "TES'!' 
TABLE II - A NORMS 
Percentile Equivalent of Raw Scores 
Obtained by Students in Grades 4 - 5 
PITCH 
%ile 
99 
98 
98 
96 
95 
92 
89 
86 
83 
79 
74 
70 
65 
61 
56 
52 
48 
43 
38 
34 
30 
26 
22 
18 
15 
12 
9 
7 
5 
4 
3 
2 
1 
3480 
31.7 
7.6 
RHYTHM 
Score %ile 
29-30 
28 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15. 
14 
13 
12 
0-11 
3476 
22.6 
4.0 
99 
96 
91 
83 
74 
64 
53 
42 
33 
24 
18 
14 
11 
8 
6 
4 
3 
2 
1 
TONAL 
MEMORY 
Score 
29-30 
28 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
.0-5 
3477 
16.3 
5.9 
%ile 
99 
98 
97 
95 
93 
89 
86 
82 
78 
74 
69 
64 
58 
53 
47 
41 
35 
30 
24 
17 
lj 
9 
5 
.) 
1 
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SEASHORE TEST 
TABLE II - A NS,INS 
Percentile Equivalents of Raw Scores 
Obtained by Students in Grades 4 - 5 
LOUDNESS TIME TIMBRE 
Score %ile Score %ile Score %ile 
48-50 99 44-50 99 44-50 99 
47 98 43 98 43 98 
46 96 42 97 42 98 
45 93 41 94 41 98 
44 89 40 92 40 95 4r 
.) 82 39 89 39 92 
42 76 r,8 85 38 91 .) 
41 71 37 81 S7 86 J.w 63 36 76 36 82 
39 56 35 69 79 
38 53 34 65 72 
37 48 57 65 
36 43 50 32 58 
35 38 31 45 31 50 
S4 34 30 40 30 42 
.) .) 31 29 29 ::A 
32 28 28 30 28 2'( 
::3~ 26 27 26 27 20 
30 23 26 21 26 14 
29 19 25 16 25 9 
28 16 24 12 24 6 
27 13 23 9 23 4 
26 11 22 5 22 2 
25 10 21 4 21 2 
24 8 20 .4 0-20 9 
23 7 19 2 
22 5 18 2 
21 4 17 2 
20 2 16 1 
19 2 
0-18 1 
N 380 377 377 
Mean 36.3 31.8 31.6 
SD 7.7 6.3 5.0 
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